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Abstract
The article describes the innovative changes in the activities of Russian institutions for orphans, to address the problem of
reduction of social orphanage. It is shown that the development of social and educational support in orphanages is determined by 
a reform of these institutions as an inevitable consequence of the process of deinstitutionalization. The main approaches to the 
reform of institutions for orphans in modern Russia include: a systemic legal, involving the legal liquidation of the institution; 
social and cultural, including the change of the status and structure of the institution; psychological meaning conversion activity 
of the institution.
The article shows the direction in the development of the social teacher’s support in orphanages: the emergence of new forms of 
work (family arrangements, the reunion of the foster-child with the blood relatives, guidance after graduating from the boarding 
school); optimization in training the students for their independent life; individualization of social and pedagogical support
through the introduction of case management, changing life style in the institution to family- oriented.
© 2015 The Authors. Published by Elsevier Ltd.
Peer-review under responsibility of: Bulgarian Comparative Education Society (BCES), Sofia, Bulgaria & International Research 
Center (IRC) ‘Scientific Cooperation’, Rostov-on-Don, Russia.
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1. Introduction
The relevance of the study is determined by:  modern tendencies in restructuring and reforming orphanages; 
increased requirements for the graduates of orphanages and the level of their readiness for the independent life; the 
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need in the development of social and pedagogical support in orphanages, determined by the difficult life situations 
of the students (deprivation characteristics of social development, trauma of family loss, institutional living 
conditions); undeveloped theoretical and methodological foundations of social and educational support in 
orphanages.
Presently, the main directions and aims of the Russian State politics in children’s interests, and the key 
mechanisms for its implementation are identified by National Strategy of Action for Children from 2012 to2017 and 
the Concept of the State Family Policy in the Russian Federation for the period until 2025.
One of the key principles of the state policy for children is particular attention to vulnerable categories of 
children in need of special care by the state. This category includes orphans.
The development of family reforms of orphans, that began in 2007, led to the fact that, on the one hand, the 
constituency of students has changed significantly in orphanages. On the other hand, there have been significant 
changes in the direction of work in these institutions.
About 120,000 kids live in orphanages. The majority of the kids’ population are teenagers from the age of 10 
(about 70%); children with disabilities (33%, including 12% of handicapped children); children from large families, 
living in such institutions with three or four family members (40% of them have minor siblings in orphanages)
(Stenogramma, March 14, 2013, p. 10).
Based on the Model Provisions, institutions for orphans started carrying unusual functions for them, “forced” 
functions such as: preparation of students for the transition to the family, preparation for independent living after 
leaving the institution, psychological rehabilitation of children who were returned to the orphanage after living in 
the foster family, rehabilitation of the biological child’s family and his/her return to the family, and support of post 
graduates (Tipovoje polozhenije, 1995). The above said raises the need to reform these institutions, to develop social
and pedagogical support.
2. Objectives, Methodology and Research design
Objectives of the research are:
1. To clarify the concept of “socio-pedagogical support in institutions for orphans”.
2. To analyze the current situation of orphanages in Russia.
3. To consider the main approaches in reforming Russian institutions for orphans.
4. To isolate and characterize the main directions of socio-pedagogical support in institutions for orphans.
5. To consider innovative changes in activities of orphanages.
The general methodology of research consisted of:
x personality-oriented approach, in which the teaching process should be aimed at the development and self-
development of the actual personal traits of an individual;
x subject approach, considering the person as the subject of his own life, the subject of various activities;
x an integrated approach involving controlled association of hybrid elements: pedagogical objects, processes, 
activities.
This study was performed in 2014 as project 5.3. “Modern Family as the subject of education and socialization of 
children” as part of the program of basic scientific research done by the state academy of science for the years 2013 
to 2020.
3. Discussion of the research outcomes
3.1. The concept of “socio-pedagogical support in institutions for orphans”
In the modern world, the term “socio-pedagogical support” is used to refer to the efforts of social institutions in 
relation to the various categories of individuals and social groups who have difficulties in various spheres of life 
(Sabitova, 2008, p. 25). A unique feature of socio-pedagogical support is its “targeted orientation”. 
The phenomenon of social and pedagogical support is seen on several levels: 
x on the level of social situation development, as a special social institution; 
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x on the level of student’s individual situation, as a form of interpersonal interaction child to adult which carries a 
significant socializing potential; 
x on the level of educational development as interpersonal interaction helps the teacher and the student in need of 
support, together to solve complex social and educational problems (Raschetina & Zaichenko, 2003).
In the past, problems of teaching and socio-educational support were seen by researchers regarding 
comprehensive school. Institutions for orphans were mainly educational until recently. However, the challenges that 
these institutions are facing today have a wider range that goes beyond educating.
Institutional living conditions for orphans influence negatively on the mental development of children allowing 
the characterization pupils’ social situation as deprived. The expressiveness of specific institutional conditions for 
orphans has a different degree of representation. We believe that it will have an impact on the students’ physical, 
psychological, social development and will determine the necessity of social and pedagogical support.
The term “socio-pedagogical support of orphans” is the result of modification, adaptation and specification of the 
term “support” in relation to the specific condition (by the nature of the problem - social or pedagogical; or by the 
object - orphans and children left without parental care) (Sabitova, 2008, p. 25).
The strategy of support lies in transferring the child, who was left without parental care from the passive position 
of a “victim” or a “consumer” to the active position as the subject of the action.
An analysis of the theoretical base of the research helps us to determine the concept of “socio-pedagogical 
support in institutions for orphans” as a specific socio-educational activity aimed at social protection of pupil, the 
development of his personality, self-determination and self-realization.
3.2. The current situation of orphanages in Russia
The extensive system of institutionalized education developed in the Soviet years and expanded significantly in 
the 1990’s, was marked by significant growth of social orphan hood.
At the end of 2013 there were 1520 organizations for orphans in the territory of the Russian Federation. Among 
them: 1197 educational establishments for children-orphans and for children left without parental care (we call these 
institutions for orphans in this article; there are 65,000.4 orphans); there are 129 stationary social service institutions 
for mentally retarded children and children with physical disabilities (13,000.5 orphans) (IV All Russian forum,
2014).
During 2008-2013 there was a decrease in the number of orphanages. Since the year of 2008 the number of such 
institutions has decreased by 32.4%. The number of students in orphanages continues to decrease as well (starting 
from 2008 by 30%). The average number of children per orphanage in various regions of the Russian Federation is 
from 20-30 to 80, 90, 100 and more kids per facility (the average number in the Russian Federation is 55 children). 
At the same time it is important to point out that in one region of the Russian Federation there are only 1-3 facilities 
for orphans, and each hosts about 100 or even 200 children at a time.
Among the facilities for orphans, orphanages are the most prevalent. Their ration in 2013 was 76%. 76% of that 
are combined facilities (686 orphanages), 18% are facilities for school-aged children (164 orphanages), and 6% are 
for pre-school aged children (59 orphanages).
The majority of institutions for orphans cannot provide the necessary conditions for the maintenance, upbringing, 
education and socialization of children. The number of institutions for orphans with a high student rate (more than 
100 kids) prevails, so it is impossible to create the ability to live according to the principle of family upbringing. 
According to the Ministry of Science and Education of the Russian Federation, the number of such institutions for 
orphans in 2011 was 17%. 34% of orphanages had 50 to 100 children, 42% of orphanages had 20-50 children, and 
7% of orphanages had only 20 children.
3.3. The main approaches to reform Russian orphanages
As a policy, priority in improving the situation of children without parental care, who were placed in institutions 
for orphans in the past 20 years, is deinstitutionalization.  The main approaches to deinstitutionalization are: legal, 
socio-cultural, and psychological (Volodina, Matyash, Sidorina, 2012). As part of a systematic legal approach, 
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deinstitutionalization can be seen as a process of destruction, the elimination of existing social institutions. In terms 
of socio-cultural approach, deinstitutionalization is aimed at the gradual modification of the public institutions.
Psychological approach defines deinstitutionalization as a reform of existing activities in public institutions.
These approaches can be applied to reform in orphanages.
The main approaches to reforming orphanages are:
1) systematic legal approach, which suggests a legal liquidation of institutions for orphans;
2) socio-cultural approach, which includes the change in the status and the structure of institution for orphans;
3) psychological approach, which means the reform of activities among individuals in the institution.
All three approaches are being implemented in the Russian Federation.
The most widely used approach is systematic legal. Since 2009, 194 orphanages have been liquidated (13.2%). 
The socio-cultural approach has been used two times less frequently. Since 2009, 108 institutions for orphans 
(7.4%) have been converted to other types of educational institutions, and 9 institutions (0.6%) have been converted 
to professional organizations working with surrogate parents and substitute families. Over the past five years, one 
out of four institutions for orphans passed reorganization.
The main idea of the reform is placing a child in an institution as a temporary measure until his placement with a 
QHZIDPLO\7KH5XVVLDQ)HGHUDWLRQ*RYHUQPHQW5HVROXWLRQʋ“On the work of organizations for orphans and 
children left without parental care and on the placement of the children left without parental care in such facilities”,
signed on May 24, 2014, determines the children's homes as temporary housing before placing pupils in families, 
replacing their own.
The basic principle of the reform is the replacement of old facilities with new services, some of which are 
residences of children in need of special care or a temporary residence for a period of time, needed to solve their 
problem. Others are designed to support the family, in order to prevent the separation of the child's biological 
parents, or to help the family, who are taking care of an orphan, providing services, and supporting foster families 
and graduates of these institutions.
The reformation and improvement of the work of institutions for orphans (psychological approach) is associated 
with the development of socio-pedagogical support of orphans.
We were able to identify special characteristics of the socio-pedagogical approach in institutions for orphans that 
are being reformed.
1. Significant expansion of the targeted audience. Students are not the only objects of teacher care. Their 
parents, close relatives, and the potential adoptive parents must also be targeted.
2. Changing content and widening the socio-pedagogical support are happening due to new functions of the 
institutions.
3. Personalization of socio-pedagogical support.
3.4. The main directions of development of social and pedagogical support in institutions for orphans
The types of socio-pedagogical approach are being widened through family-oriented arrangements, the return 
of students to the blood family, and support of post graduate orphans.
Placing an orphan into a family is a holistic pedagogical approach done step-by-step by teachers and aims to help 
the orphan adopt faster and more easily in a new custodial family. It is also very important for the families, or even 
candidates, to make the transition easier. It guides custodial families-to-be.
To make the orphanage facility more family-oriented, its structure is changed (it is being reformed into a center 
of a family, where special services help in the transition). It also helps foster families-to-be; it helps the children 
who are placed into a new family; and supervises the family that has just adopted an orphan.
The task should:
x minimize the risks that go along with the adaptation of an orphan in a new family;
x prevent or bring a solution to a conflict situation between a child and a parent;
x prevent a foster family from returning the child back to the orphanage.
The process of returning an orphan back to his/her own family is a holistic pedagogical process. It is gradually 
done by teachers at orphanages to motivate parents to create a positive image of the blood-related family, to 
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reestablish the close ties between a child and a parent, and to organize the reunion between a child and a parent 
(Ryndina, 2007; Effektivnyje regionalnyje modeli, 2013).
To execute this process, new adjustments into the concept of teacher’s job are made. Prediction of the outcome 
and trouble-shooting are necessary for the success of the process; rehabilitation of the child due to the time of living 
in the institution for orphans until the return to the family; detecting and bonding with blood relatives and parents; 
cooperation between the institution for orphans and authorities, dealing with adoption; providing social, 
pedagogical, psychological and legal assistance to the families; implementing a variety of teaching techniques 
(evaluation of the child’s safe return to the family; establishing safe meetings between the child and the biological 
parent or relatives; helping parents to reunite with their children, navigating parents in understanding the necessity 
of such family reunions; helping children to create a positive image of a strong family while they are living in the 
orphanage; and preparing the child for the family reunion).
Support of the students after leaving boarding schools is a system of measures aimed at identifying and 
eliminating the causes and conditions leading to the social exclusion of graduates. This should be conducted in 
conjunction with individual preventive work.
New relevant structures begin to appear in order to support post graduates from the orphanages. These include: 
centers of social adaptation for post graduates, centers that does the follow-up after orphans graduate from school; a 
family center, a youth club or a youth hostel.
Among the structures of post graduate monitoring, we can point out the one that offers temporary housing and 
organizes semi-independent living. These include: a family center a social hostel, a youth house, and the group for 
graduates of boarding schools. They help to solve the problem of social exclusion of post graduates, creating 
conditions that help post graduates more easily make the transition to independent adult life.
As a result of these structures, a post graduate student doesn’t have to be left completely independent, but has a 
transitional period, allowing the student to gain independence gradually.
The Federal monitoring showed that social adaptation among orphans, who graduated recently from boarding 
school, support each other during the transition time by doing the following: creating social media websites for post 
graduates, texting, phone conversations, receiving legal consultations, career guidance, psychological consultation, 
financial aid, help with education, visiting with their teacher from boarding school, adaptation camps, defending the 
rights of post graduates in courts, helping find a job, processing paperwork, getting housing and patronage of large 
institutions and organizations (Semja, 2011, p. 48).
Improvement in preparing students for independent life
Preparation for independent life is the process of training orphans to overcome any possible difficulties in solving 
social problems, teaching them to be responsible for their lives and to acquire social and personal skills necessary 
for independent living.
In a family environment, many children form their life skills in everyday life; however the pupils in institutions 
for orphans require special training programs for independent living, which are focused on forming adaptive 
mechanisms and developing the ability for self-determination. Such programs in orphanages exist and are used.
This program utilizes a special system of activities for both teachers and students that helps them (especially the 
students) develop skills necessary to live in a social environment; to help them with the ability to organize their life 
and activities in accordance with these requirements; qualities that will ensure a smooth integration into the sphere 
of independent life and work. The orphan must not only master a certain amount of legal knowledge, learn to act 
according to certain rules, develop specific qualities, but also managing their needs.
Individualization of socio-pedagogical approach
There is a certain way of organizing life in an institution for orphans, in order to develop the pupils’ individuality, 
allowing them to implement their potential, and to accumulate positive experiences.
Presently, the goal of the socio-pedagogical individual approach in orphanages is being solved through the 
change in structure, making it more family-oriented and implementing a targeted approach.
Family oriented conditions in orphanages include:
x Living in family units (blocks) in apartment type facilities. The student gets his/her own personal space, which 
limits the number of unnecessary contacts with other orphans, creating a cozy and comfortable atmosphere.
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x Upbringing of orphans, who are related in one social family, helping develop family ties, and forming social 
support of the family unit.
x A multi-aged approach to group, which helps younger children socialize faster, and older kids learn to be 
caregivers, to bond with younger children.
x Small occupancy groups, up to 6-8 students. This is the level at which an adult can give the necessary attention to 
each child.
x A limited number of permanent teachers, the leading group, which are replaced only in the case of vacation, 
illness, or firing. This is the necessary condition for establishing stable relations with adults.
x Personal securing the bond between the adult and the student. The support of the adult means his/her readiness to 
listen and to support the student, thus understanding and sharing his/her feelings. This is a joint discussion of the 
child's life experience (what happened to him/her during the day), and the sharing of his/her feelings.
x Stability of life, meaning that the child can be moved within the facility (from one group to another), or the 
orphanage can be changed, etc.
x Organizing life according to individual schedules, taking into account the age, needs and interests of the orphan. 
This is all used to ease the regulations of life.
x Expanding to different educational establishments (schools, clubs, after-school activities, etc.). That means that 
the orphans are attending not only regular schools according to the community they are living in, but after school 
activities, such as clubs, studios and groups that share common interests. 
x Creating real life situations when the orphan can choose a school, clothes, food, personal items, decorating 
his/her personal space, spending free time, and having some personal free time throughout the day, etc. This is 
important for personal development of the child.
x Creating conditions for the manifestation of independence and testing various roles, possibilities to regulate the 
rhythm and frequency of contacts within the social environment, in accordance with the dynamics of their own 
needs.
x Establishing a relationship with blood relatives and parents to broaden the community of people, who are 
important to them socially; developing the relationship between the orphan and his/her blood relatives, friends 
and other important people in the child’s life.
x Performing some household chores, according to the age and the level of development (cleaning his/her room, 
cooking meals, washing the dishes, doing laundry, etc.). These skills will be needed on a daily basis in life, and 
they will help to teach responsibility and independence.
x Performance of older relatives situational roles, which give the opportunity to an informal relationship between 
teachers and children. This may be possible only at a low population density of mixed-age groups.
x Creating different events in order to provide real life conditions, introducing the orphans to moral and cultural 
aspects of life.
x Making living conditions in the orphanage close to the social environment, fully functional interaction with the 
outside world. Life of the orphans should not be limited only to the environment of the orphanage in which they 
live. 
Socio-pedagogical support in institutions for orphans is a special type of aid on the basis of prolonged interaction 
between a pupil and a teacher. It involves the search for hidden resources of the child, based on his/her own abilities.
This interaction suggests a continuous (planned in advance) activity, aiming at preventing difficulties. This 
technology has several stages, which provide the best possible order for a successful communication between the 
teacher and the child: diagnostic, exploratory, consulting (or projecting), activity approach, and reflexive.
3.5. Innovative changes in the work of institutions for orphans
New changes taking place in orphanages are:
1) a gradual transition from simply filing some paperwork (if an individual was willing to take an orphan in 
their family) to an interactive search, recruiting citizens, who would be helping to bring up an orphan professionally;
2) implementing new forms and methods to attract possible candidates for adoption: video portfolios, video
ID’s of orphans, organizing open houses in orphanages, the so-called “stork” days, creating a group of voluntary 
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foster families, displaying the photo gallery of students in need of a family, a video presentation of a child in public 
places and in media;
3) creating a program for adoptive parents-to-be. Such programs provide family arrangements through several 
steps: training future candidates for foster/adoptive families, training students for family organization; a joint 
program for the child and his/her foster/adoptive family-to-be; visiting and guiding the substitute family;
4) broadening and using new forms of work, aimed at socializing and helping orphans to become more family-
oriented: temporarily placing an orphan into a family (host family); or into a foster family (for kids who have 
difficulty staying with a family for longer periods of time – these would be children with physical and mental 
disabilities, teenagers, or siblings);
5) introducing new forms of support for foster/adoptive parents: foster family club, hot lines, voluntary services 
that unite different foster families who have a positive experience in upbringing and raising foster children;
6) the development of net-working cooperation between orphanages that assist in developing family models and 
providing a synergistic effect. Each of the institutions that are in the network gets a full access to the database of 
resources, thus improving their own possibilities (Effektivnyje regionalnyje modeli, 2013).
Innovative changes in the orphanages, which provide socio-pedagogical support by reuniting children with their 
blood families:
1) introducing individual guidance of post graduates, which suggests a regular interaction between students and 
teachers, visiting the residency of orphans, new educational establishments, or place of work to determine the level 
of social adaptation. The teacher will be working with the post graduate throughout student’s whole life, it is an 
uninterrupted and long-term communication; it helps the students to overcome difficulties in life, supports his/her 
choices, etc. This individual guidance could be done via tutoring, post graduate patronage, and mentoring;
2) using methods and structures, which accumulate important resources: conferences and meetings, net-
conferences (Zamaldinova, 2012), networking and cooperation of orphanages, which solve post graduate monitoring 
(Huako, 2006);
3) systematic monitoring of the process, collecting data and information regularly, analyzing it, and using it to 
help post graduate effectively use his/her abilities to solve targeted problems, and thus minimizing negative 
consequences (Shovina, Tegaleva, Tishulina, 2010);
4) introducing self-management, through post graduate clubs, self-care groups, etc.;
5) training specialist who will guide post graduates, providing professional help, teaching the students analyze 
personal situations, setting goals, problem solving, and finding resources to overcome life difficulties on their own.
Innovative changes in facilities for orphans optimizing arrangements of students for independent life:
1) reorganization of life in orphanage, creating personal environment.  First of all – concept, structure, types of 
activities for children in the first community and in the while orphanage. The children are able to choose, learn to 
justify their choices, check themselves, define their opportunities to make decisions, learn to adapt quickly to the 
new conditions, respond flexibly to the impact of the environment , develop different social roles;
2) introduction of training and various forms of training practices (examples of life situations): social, domestic, 
communicative, trading, and possible situations outside of the institution;
3) offering experience to live independently in a simulating apartment, which was created to meet special need 
in training students for the independent life after graduating from school (Abbasova, Bobyleva, Donenko, 
Zavodilkina, Naidenova, 2011);
4) implementation of readiness diagnostic of pupils from orphanages for independent living. Basic diagnostic 
blocks include: personal independence, i.e. willingness to act and solve problems on their own; the ability to provide 
for themselves (everyday habits and skills of self-service); awareness and the ability to search for information, 
motivation to develop new types of activities (Bobyleva, Donenko, Zavodilkina, Naidenova, Nikyschina, 2013, p. 
20);
5) training for independent living of orphans, and understanding its importance, individualized work with each 
pupil, including building future plans with the pupil (e.g. education, housing, employment, social network, family, 
leisure, etc.), hiring an expert to accompany the post graduates for independent life while training the students 
individually;
6) cooperation with plants and factories to create conditions for professional development of post graduates.
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4. Conclusions
State policy and legislation to protect the rights of orphans and children left without parental care, ways of 
working with them are constantly improving.
This study has allowed us to highlight the conditions of improving the effectiveness of social and pedagogical 
support in institutions for orphans:
x legal conditions – improving the legal framework aimed at ensuring the rights of orphans, including children who 
are living in institutionalized conditions; the possibility of change the structure of institutions for orphans and 
organization of life in them, creating conditions for developing social and educational skills through a change in 
activity of the institution;
x personnel conditions – professional readiness of teachers to perform socio-pedagogical support of orphans in the 
institutions; ability to improve their professional qualifications and career growth; methodical maintenance of 
educational activities; the development of professional standards for personnel working with orphans, especially 
teachers;
x organizational and pedagogical conditions – ensuring the implementation of the fundamental rights of students, 
living in situations of institutionalization, recognized by international community; focusing educational activities 
on the development of personality of pupils; system of human relations and communication activities that enable 
students to demonstrate personality; organization of communication between students and their educators, close 
to emotional communication within a family.
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